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Individual Placement and Support (IPS) Employment p rog rams  were originally applied with 
individuals who suffered from chronic psychiatric disorder and therefore focused on successful 
return to work. As they have been adapted to consumers with first-episode psychosis (FEP) in 
recent years, they have added a Supported Education focus to recognize that return to school is 
a common goal for this group because the first episode often occurs in the midst of continuing 
education.  Due to the age range of consumers working with the Early Intervention Team (ages 
12 to 35 years), it is anticipated that education will be a common goal. Some consumers 
may choose to pursue both school and work, while others will choose to pursue employment 
directly. We have created this addendum to provide information on Supported Education, 
as well as to provide specific guidelines for strategies that practitioners will use to help 
consumers who are experiencing FEP.

I.  Assessment of Educational and Work Status
 When a consumer enters the IPS program, the IPS Specialist will spend a few weeks getting 
to know the consumer, learning about his preferences,

goals, work history, education history, and so forth. The IPS Specialist will gather information by 
having conversations with the program participant, speaking with mental health practitioners, 
and with permission, contacting family members, past employers, and educators. Although the IPS 
Specialist is the treatment team member who takes the lead in employment and education, it is 
important to emphasize that the process is a team effort and that the whole team (the Team Leader, 
Team Psychiatrist, and Skills Trainer) should in fact be rein  forcing the importance of work. It is 
critical that the integrated treatment team meetings include employment and educational issues 
and that team members reach consensus on the overall goals and strategies so that their efforts be 
complementary.
 As the IPS Specialist learns about the consumer’s strengths, experiences, etc., he/she will 
record the information in an assessment form (Career Profile), an adaptation of the Dartmouth IPS 
Vocational Profile that will include enhanced sections related to education history and educational 
goals. The revised form is included at the end of this addendum.
 When consumers express interest in school or work, the Early Intervention Team will 
provide information about strategies for managing mental illness while pursuing new goals. 
For example, if a consumer is very symptomatic, the team will explain that in many cases, 
medication helps stabilize symptoms within a few weeks. The Early Intervention Team will 
offer a menu of suggestions regarding strategies to handle the situation, including assistance 
from the team. “We can’t predict exactly how medication will work for you. It is possible 
that taking medications for a few weeks will reduce your symptoms so that you will be better 
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able to concentrate on the things we need to do to find a job. We can wait a few weeks to see 
if the medication helps, or we can start contacting employers right away. It’s your choice.” 
With permission, the team would also ask the consumer’s family for ideas and suggestions. 
Table 1provides possible interventions for different consumer situations, recognizing that each 
consumer is different and that no manual can prescribe a specific approach that is appropriate in 
every instance.
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Table 1: Possible Situations for Consumer Situations

Consumer begins work-
ing with the  
Early Intervention 
Team.

Consumer expresses 
disinterest in school  
or work.

Consumer expresses 
ambivalence about school 
or work.

Regardless of consumer’s level of symptoms, team members ask about his/ her long- 
and short-term career goals. They offer hopeful messages, “We can help you with your 
goals.”

Regardless of consumer’s level of symptoms, the team asks him/her if it is ok to have 
short conversations about school and work on a regular basis.  “Is it ok if I check in 
with you now and then to see if your thoughts about school or work have changed?”

The team looks for teachable moments or instances where the advantages of working or 
returning to school can be suggested. Example -the consumer expresses a wish to own 
a car. This might be a time to note that earning money at a job might make that possible.

Team asks the consumer about his/her life goals. “What do you want your life to look 
like in 3 years? In 5 years? Where will you be living? What type of relation  ships do you 
hope to have? What will you are doing during the day? How is work or school part of 
your future life? How will you know when you are ready to begin?” Team documents 
these discussions.

Team attempts to discover the reasons the consumer is not interested in school or work. 
Is the family fearful? Has the consumer had a bad experience with school or work?

Team discusses the consumer’s lack of career goals during team meetings. “What is the 
reason for disinterest? Does this consumer have low self-efficacy in terms of school and 
work?  Is alcohol or drug use compromising his/her goals? Would it help for him/her to 
meet others who have gone to work or are in school?”

A team member offers to set up a meeting with someone who is engaged in school or 
work so the consumer can hear about those experiences.

A team member will offer to help the consumer think about the possible advantages and 
disadvantages to going back to school or work.

The IPS Specialist will meet with the consumer to explain the services that s/he can 
provide and to discuss individual interests in different forms of schooling or types

of jobs.

The IPS Specialist will offer to take the consumer to visit schools or work settings 
related to his/her interests so he/she can reach a better understanding of what it might 
be like to return to school or work.

The message from the team is “It is your choice. We believe that you can do this, but 
only you know the right time for you.”

With permission, the team talks to the consumer’s family members about their views 
regarding school or work and possible particular school/job interests that the consumer 
has expressed. Using this information, the team may again talk to the consumer about 
possibilities for pursuing these directions.
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Consumer not enrolled 
in school, has interest 
in GED but also has 
many symptoms.

Consumer is 
enrolled in 
vocational school 
or college but has 
many symptoms 
that are interfering 
with his or her 
school performance.

Team acknowledges the consumer’s interest in pursuing a GED and indicates that they 
will help in this effort. Team explains medications may help make the consumer more able 
to pursue a GED, and also provides information about the estimated length of time be-
fore the medicine can take effect.
Team provides some information about the ways that symptoms could affect school per-
formance. For example, “We’ve noticed that you are having a hard time concentrating. 
There are medicines that can be helpful in improving your ability to concentrate. If you 
decide to try medication, you may find it easier to concentrate on your schoolwork.”
Team or IPS Specialist provides information about GED. For example, “It is possible to 
enter GED classes at any time. You could wait a few weeks for your medicine to start 
taking effect, and then sign up for classes. You wouldn’t have to wait for a whole se-
mester to pass.” The IPS Specialist could also suggest things that the consumer could 
work on for a couple of weeks while waiting for the medicine to work. “We could buy 
a GED study book. We could also figure out the best location for GED classes for you 
and I could help you learn the bus routes.”
If the consumer continues to want to begin immediately, the IPS Specialist will offer to 
help him /her sign up for class and will also offer to meet with the consumer and GED 
instructor outside of class (disclosure). If disclosure is to be used, the IPS Specialist and 
consumer agree beforehand on the level of disclosure that is permissible if needed (e.g.: 
specialist is providing help to return to school, consumer has had trouble with school in 
past, consumer has a disability, or consumer has a psychiatric disorder.) If the consumer 
does not want to use disclosure, the IPS Specialist will help him/her sign up for class and 
provide supports outside of class. For example, the IPS Specialist can help the consumer 
locate an appropriate GED class site, set up a study schedule, make sure the consumer has 
a quiet place to study, talk about good study techniques, etc.
The team psychiatrist explains how medications can help, and also provides 
information about the estimated length of time before the medicine starts taking 
effect. Team provides some information about the ways that symptoms could affect 
school performance. For example, “We’ve noticed that you are having a hard time 
concentrating. It is possible that medication can help with that.” “You mentioned 
that you are having trouble learning things as quickly as you did in the past. The 
medications may help you to learn more effectively again.” “You told us that you 
failed your last test. That type of thing can happen when a consumer is having many 
symptoms.”
Team and IPS Specialist offer menu of options:

If you allow us to do so, we can help you talk to your professors or advisors about the 
situation.
We can help you access disabled student services to see about accommodations such 
as tutoring, note taking, etc.
We can help you to select classes that will make success most likely. We can plan a 
part-time schedule at first to see how school goes if you like.
If you are having trouble with certain classes, we can help you investigate options for 
dropping some of your classes so that you have less to focus on. We can help you find 
out your options if you take an incomplete for a class.
We recommend that you don’t drop out of school entirely.  When people drop out, it 
becomes increasingly harder to return, the longer they are absent. (Another problem 
is that when you are absent, you lose contact with your classmates, which may or may 
not be a good thing, depending on the relationships.)
We can help you set up a study schedule and help you establish good study skills. The 
team and IPS Specialist offer to include family members in these discussions.

The team will offer information and elicit the consumer’s preferences. The team will 
help the consumer to weigh the pros and cons of each option.  Ultimately the team will 
follow the consumer’s preferences.
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Consumer is still 
enrolled in high school 
but having a very 
difficult time socially 
and/or
academically.

Consumer wishes to 
pursue work right away, 
in spite of having many 
symptoms or
other problems.

Team offers to talk to teachers and advisors if consumer would like to stay in cur  
rent school.  Based upon the experiences of other early intervention programs, most 
consumers will not want to remain in their current high school. Therefore, the IPS 
Specialist will offer alternatives to complete high school without returning to cur  rent 
high school.  For example, options for attending other high schools in the area.

The team also provides information about how medication can help with high school. 
“You said that you didn’t get along with the other kids at your school.  From talking to 
you and your family, it sounds like symptoms were interfering with your ability to fit in. 
We are hopeful that these medications can help.  One option is to try the medications 
for a few weeks and then return to high school.  We can help you look into other high 
schools if you don’t want to return to         High.”

Optimally, the consumer will not drop out of high school.  The team will suggest to 
the consumer and family that it is important not to drop out of high school. If the 
consumer chooses to work on a GED instead of entering another high school, the team 
will encourage a plan to begin GED classes quickly. “When people drop out of school 
they are not likely to return in the near future, even if that is their intention. If you want 
a diploma or GED, it is important to continue right away.”

If high school problems involve social interactions, the team should consider whether 
Social Skills Training should be suggested and the Skills Trainer can con  duct an 
assessment.

If the team believes that the  consumer’s ability  to interact with others will improve 
significantly after taking medications for a few weeks, then  the team  might suggest 
strategies such as those  below to start the job search, but avoid employer contact 
until the consumer will make a better  impression. However, the team should not 
suggest suspending the job search for more than a few weeks. If the consumer is willing 
to disclose that they are getting help to return to work, the IPS Specialist should 
work on building relationships with employers as soon as the consumer identifies an 
employment goal. For example, the IPS Specialist can meet with employers to learn 
about their business and hiring preferences without discussing a candidate at that 
time.

The team can explain to the consumer that he/she is more likely to be successful if 
he/ gives her medicine a few weeks to work. The IPS Specialist can offer to help the 
consumer work on some job search activities while waiting for the medicine to work. For 
example, “We can make a list of places that you would like to work and begin filling out 
applications. For workplaces that have paper applications, we can just hang onto those for 
a few weeks until you are feeling better. For workplaces that have online applications, we 
can complete those but wait to follow up with employers until you are feeling better. I can 
also help you put together a resume, gather your references, and so forth.”

If the options described above are not agreeable to the consumer, the IPS Specialist 
should begin the job search as he/she does with all other consumers. If the consumer 
does not interact well with an employer, the IPS Specialist should provide feed back. 
“Is it ok if I give you some feedback about our meeting at ACME? I liked the way that 
you told the manager that you are a hard worker, but I also noticed that you had a hard 
time answering his questions. He didn’t seem to understand your answers.  It seems 
like symptoms are getting in your way. I wonder if it would make sense to wait a couple 
weeks to schedule more appointments to see if medications would help. What do you 
think?” If the consumer decides to wait, the IPS Specialist can continue to help the 
consumer prepare applications and learn about jobs in the area that may be a good fit 
For example, the IPS Specialist should work on building relationships with employers 
and learning about their businesses so that he can ask for a meeting with the consumer 
as soon as the consumer is feeling better.
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It is never necessary to wait until a consumer is symptom free. For ex  ample, 
an IPS Specialist in Minnesota recently told a story about a consumer who wanted to work 
but did not want to take medications. This consumer spoke to his auditory hallucinations 
throughout the day and also had paranoid symptoms. The IPS Specialist worked on 
developing relationships with employers and explained that the consumer spoke to himself 
but was a hard worker who really wanted a job. She reported, “I was upfront with the 
employer from the beginning. The employer had a big problem with people showing up 
but I emphasized that this guy would show up. It was my previous relationship with the 
employer that was the way the consumer got the job.” The IPS Specialist worked with 
the co-workers and employer after the consumer began working. She said that they were 
initially uncomfortable around her consumer, but eventually relaxed and appreciated the 
fact that he always showed up and did his work. He has been working for a year now and is 
still not taking medications.

If the consumer is not willing to give the IPS Specialist permission to contact any employers 
on their behalf, the IPS Specialist should still meet with area employers who hire the types of 
jobs in which the consumer is interested. For example, if someone wants to be an assembler, 
the IPS Specialist should meet with hiring personnel at local factories to learn about the 
types of assembly jobs that they hire the qualities they look for in a candidate, etc. The IPS 
Specialist should tell the employer that it is part of his job to learn about employers in the 
area, but should not discuss the consumer who wants to be an assembler. The IPS Specialist 
can then share information about the employer’s preferences with the job seeker.  If the 
employer indicated that she would like to work with the  IPS program and asked to meet a 
job candidate, the Specialist can share  that information with the job seeker as well, so that 
he or she can decide whether to use disclosure in that  particular situation. (Before going out 
to research employers, the IPS Specialist should ensure that the consumer is comfortable 
with this type of assistance.) Other  types of assistance the IPS Specialist can provide include:

  •  help the consumer to identify the types of jobs in which they  have an interest
  •  help to create a resume
  •  help to identify appropriate places to apply for this type of job (e.g., through     
     internet searches, local work advertisements, etc.)
  •  aid in completion of job applications, and preparation for job interviews
If these “behind-the-scenes” steps do not result  in employment, the Specialist can 
continue to ask the consumer whether they would allow more direct  contact with 
potential employers. Consumers with first episode psychosis often will initially not allow 
direct contact with potential employers or any disclosure of the fact that a IPS Specialist 
is helping them to find work, but willingness to allow more direct contact and disclosure 
tends to increase over time as the consumer comes to trust the Specialist and sees the 
potential benefits of more direct help.

Consumer is 
working, but 
experiencing many 
symptoms
or other work-related 
problems.

If medication adherence seems to be an issue, the team offers information about 
how medication may be able to help with work. If a consumer is apparently taking 
medications regularly, then the team psychiatrist is consulted to determine whether 
medication adjustment is needed.

The IPS Specialist should offer to speak with the employer. “I could get some feedback 
from your employer.  It may be that your employer would be glad to know you have some 
extra support. That may be enough to help get you through this rough patch. On the 
other hand, if your employer feels that your work performance is suffering, I could ask 
your employer if you could take a leave of absence for a couple of weeks. Or I might be 
able to make arrangements for you to have your hours reduced for a few weeks. Employers 
do not want to lose good workers. I can’t guarantee that your employer would agree to 
something like this, but I have worked with some employers who were willing to make 
this type of accommodation.”
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Consumer is 
applying for Social 
Security benefits, 
possibly with help 
from the Team 
Leader.

If the consumer is not comfortable using disclosure, the IPS Specialist can offer to coach 
him/her on how to ask for a few weeks off work due to a medical issue. They can prac-
tice together and the IPS Specialist can see if it is possible for the consumer obtain a 
note from the doctor that does not state “psychiatric illness” as the reason for the medical 
problems.

In some cases, the consumer may wish to continue working without asking for time off and 
without using disclosure. In these situations, the IPS Specialist can offer to provide meet-
ings outside of the job, and team members can also offer to provide support. For example, 
help with laundry if the consumer is having trouble attending to hygiene and grooming. 
Or the team psychiatrist can talk with the consumer about medication adjustments to deal 
with the increased symptoms.

If Social Security benefits seem to be a necessary step in the short run, the team talks to 
the consumer (and family) about options for an exit plan from Social Security benefits. 
“These benefits can be helpful to people for a period of time, but those people who stay on 
SSI or SSDI live a life of poverty and don’t have the sense of well-being that a job can pro-
vide.  The best way to get ahead is to have a career plan.”

Some examples of exit plans:

I am going to use SSDI to support myself while I am finishing my degree. When I grad-
uate, I plan to get a full-time job in education and will meet with a benefits counselor to 
make plans to exit Social Security without an overpayment”

I am going to begin working part time.  Over the next couple of years, I hope to increase my 
hours and eventually exceed SGA If my job does not offer health benefits; I will talk to a 
benefits counselor about the Medicaid Buy In before I exceed GA
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II.  Selection of Education and/or Employment Goals

 After meeting with an IPS Specialist, consumers will be assisted in considering options 
for school or work. It  is uncommon for people in FEP programs to return to both work and school 
simultaneously. Rather, if a consumer wants to return to both, the goal is usually to try to help 
him/her to restart or continue with one and then gradually add the other. A shared  decision 
making (SDM) approach will be used to discuss career  goals and will involve the consumer, family 
members identified by the consumer, the Team Leader, and the IPS Specialist. Goals will be tailored 
to each individual’s situation and interests.

 If   a consumer states that he would like to pursue school and work simultaneously, the team 
should provide information, such as: “In other programs like this, they found that people were most 
likely to be successful if they started with either school or work, and then added to that over time. 
We could help you work out a plan to start with school or work and even figure out when you 
would want to add the other. However, it is your choice. No one can predict what will work best for 
you.” If  the consumer continues to want to pursue both simultaneously, the team should offer extra 
supports to help the consumer succeed.
 To begin the process of selecting IPS goals, team members will ask the consumer about his 
or her interests. The IPS Specialist will also spend a few weeks discussing school and education 
goals with the consumer as they complete the Career Profile. The IPS Specialist (or IPS Specialist 
and Team Leader) will then meet with the consumer and family members to discuss goals. An SDM 
approach will be used to allow consumers to voice their ideas and be part of the decision making 
process. As reviewed the introductory manual, SDM is an interactive process of making health care 
decisions. In this context, SDM involves two experts, the consumer and the IPS Specialist, who share 
information about various options, positive and negative consequences of these actions, and the 
consumer’s values and preferences. They then engage in a process of deliberating and creating a 
plan to which they both commit.
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As goals are being discussed, several key principles must be kept in mind.
1. The initial IPS goals should be viewed as flexible. Some consumers or family members will feel 

strongly about certain aspects of school or work and may initially have strong opinions about 
certain goals. However, it is not uncommon for goals to change. At the beginning, the discussion 
should focus on identifying a reasonable initial goal, trying it out, and seeing how it goes.

2. The team must consider the consumer’s interests and opinions while also eliciting feedback and 
information from family members and others who know the consumer well. This may require 
an adjustment of expectations, both for the consumer and for family members. This can involve 
education around either the need to do things gradually or with supports at the beginning, or the 
idea that plans and expectations for the consumer prior to illness onset may need to change.

3. Discuss starting with small goals and adding to them over time. Many people may want to return 
to school/work as soon as possible and for as many hours as possible, as this is often the most 
important goal for many consumers as they enter treatment. However, taking on too much too soon 
can result in setbacks or failures. This is particularly true in the case of younger consumers, who 
want to return to? full-time school or work immediately or who have family members who want 
this. Starting with more limited hours and then gradually adding more work or school activities 
may help the consumer succeed. The ultimate goal may be full-time school or work. To achieve 
that goal, the consumer may start out with some accommodations or with a part-time schedule and 
gradually build from there.

 There are several potentially challenging situations in creating career goals. One is that the 
consumer and team do not agree on goals. This most often occurs with consumers who have little 
awareness of their illness, and so insist on returning to work or school immediately or taking on a 
full-time schedule when a part-time schedule seems to be more appropriate. The IPS Specialist should 
help the consumer consider smaller goals as a first step, with a gradual addition of education/work 
activities. If the consumer does not wish to begin with small goals, the IPS Specialist should offer 
to provide supports to the consumer as s/he moves forward with the large goals. If the consumer then 
experiences difficulties (e.g., poor grades, missed days of work) the specialist should discuss those 
difficulties with the consumer and ask if s/he would like to adjust the plan. ‘’I’m sorry that your mid-
term exams didn’t go well. I know you care a lot about school. I wonder if you would get better grades 
if you didn’t have to worry about working at the same time you are going to school.” “I know it feels 
bad to get fired, but I ad  mire the way you stuck it out on that job. It seemed like working 40 hours 
was a lot to manage on top of having your first apartment. What would you think about looking for a 
part-time job for now? We could always look for another full-time job later.” In these situations the team 
members should also remember that they don’t always know what is best for a consumer. Although 
they can make suggestions based upon their best judgment, they should ultimately be prepared to 
support the consumer’s goals, even when those goals appear to be ambitious. In some cases, the team 
will be surprised what the consumer is able to do that the team had not expected.
 Another challenging situation arises when the goals articulated by family members are too 
ambitious or are in some way not acceptable to the consumer. As stated above, family expectations 
may need to be adjusted and families may need time to understand that a first episode of psychosis 
can impact educational plans, especially in the short term. Family members should be part of the 
career planning process, and the team must educate family members about changes that FEP can 
cause, as well as highlight how starting slow and building gradually has the best chance for long-term 
success for many people. Family members may particularly need information about negative symptoms 
in schizophrenia. They typically understand that the positive symptoms are part of the illness, but then 
often assume that the consumer is fully recovered if those symptoms are resolved.
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III.  Use of Disclosure at School or Work
 Educational experiences can include, but are not limited to, high school diplomas, General 
Educational Development (GED), credentialing pro  grams or vocational schools, community colleges, 
or 4-year colleges. Similarly jobs can be obtained in a range of work settings based on consumers’ 
interests, abilities, goals, and past work experience.
 Most educational institutions have resources for students with disabilities. The name for these 
services varies, but sometimes they are called Dis  abled Student Services. The IPS Specialist should 
be knowledgeable about these resources. For ex  ample, the IPS Specialist should make an appointment 
to visit with someone in the Disabled Student Services at each type of educational institution in their 
area to learn about the services offered, and also to begin building relationships with people who 
may be able to help her students? The IPS Specialist will recommend that consumers who are in any 
type of academic situation enroll in the Disabled Student Services. Whether they utilize the service 
each quarter/semester can depend upon individual needs, but access to this accommodation is key, 
particularly in the initial phases of returning to school.
 Some people will be disinterested or ambivalent about using these resources. For example, 
many individuals with a first episode of psychosis do not think of themselves as disabled or will 
not want others to think of them as disabled. This is a sensitive area, as the team does not want to 
encourage the consumer to identify with being disabled and to unduly limit their expectations as a 
result. However, given how helpful educational accommodations can be, the IPS Specialist should 
try to educate the consumer about the potential advantages of using the Disabled Students Services. 
Some consumers will decline to use these services and will succeed in school without this help, so it 
is important to allow for this possibility. No single approach will work for every individual.
Below are strategies that IPS Specialists (and others on the team) will use to help individuals con sider 
signing up for Disabled Student Services:
1. The IPS Specialist will approach this topic by providing information and education about the use 

of these services and how they can be helpful. Presenting the accommodation as “some  thing to 
have on board in case you need it, but do not necessarily need to utilize,” can be a successful 
approach. If the consumer agreed to this, she would sign up for the services, understanding that she 
would only use them if she experienced difficulties. Because they are presented as optional, she 
may feel less concerned about being labeled, since she knows she may never use them.

2. IPS Specialists (and team members) will try to learn more about each consumer’s concerns.
 Is the consumer embarrassed about declaring a disability? Is the consumer worried that the 

professor will discriminate against him or her? That other students will learn about their mental 
health issues? If so, the IPS Specialist should offer to set up a meeting (phone or in-consumer) 
with the Disabled Students Services office at the school so that they can explain how they work.

 In some cases, the Disabled Student Services office will not even inform the professor/teacher 
about the individual student’s status, so the consumer is protected against any identification by the 
professor/teacher as a consumer with a disability. In other cases, a meeting with a professor/teacher 
may be indicated. In general, professors/teachers want to see their students succeed and can explain 
that it is not at all uncommon for people to ask for help. The specialist should also find out about 
policies at the school for confidentiality for disabled students and share those with the consumer.

3. Yet another strategy to help students consider using these services is to provide an opportunity to 
speak to someone who has already used the services about his or her experiences.
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 If  a consumer chooses not to work with Disabled Student Services, the IPS Specialist should 
re visit the situation should difficulties arise. If the consumer begins to experience problems, the IPS 
Specialist should help the consumer consider their
options. For example:
 The consumer could reconsider working with Dis abled Student Services.
 The consumer could contact his instructor directly. The student could ask for tutorial sessions 
or ask the instructor for suggestions about how to best approach the course. The IPS could also practice 
how the student will approach his instructor in advance.
 In general, it is best to deal with problems as soon as they arise. Students are more likely to be 
successful if they do not fall behind the rest of the class.
 The IPS Specialist and consumer must discuss disclosure to school or work sites over time. 
It is important to determine up front the level of contact the consumer will allow, as well as check 
in frequently about this as thoughts and opinions may change and many consumers will, over time, 
become more agreeable to disclosure. The IPS Specialist will educate the consumer about the different 
types of contact and disclosure that are possible with schools and employers, including: contact with 
a Disabled Student Services office without contact with a professor/teacher, discussion and support of 
job or school performance with employers or teachers, observation of job or school performance, and 
disclosure of a mental health disability but not a specific psychiatric condition.
 In practice, the focus is generally on what disclosure is necessary to support the student or 
worker needs. IPS Specialists can provide examples of things that they may say, in order to receive 
feedback from their consumers. For example, for limited disclosure situations, “I tell employers that 
I work for ‘XYZ Agency’.” If they ask me why a consumer would need my help, I explain that I 
work with people who have had some mental health issues but who sought treatment and are ready 
to return to work. I don’t share information like diagnosis or medications. If the potential employer 
asks me, ‘What type of mental health issues?’ I would say that no one I work with is the same as 
anyone else. I would also say that, other than occasionally giving us some extra feedback about your 
performance, I don’t think he should expect to treat you differently than anyone else. How does that 
sound to you?” The IPS Specialist will help each consumer using IPS services to complete the Plan 
for Approaching Employers and/or the Plan for Receiving Assistance with Education included at the 
end of this addendum.
A few tips about disclosure:
 Never provide any information that you don’t have permission to share. For example, if a con-
sumer gives you information to talk to Disabled Stu  dent Services about “mental health issues,” you 
should keep the information about mental health issues at a general level and not discuss a recent in-
crease in auditory hallucinations without first getting permission from your consumer.
 Never stop by a workplace or school without clearing it with your consumer in advance. Even 
if the consumer has used disclosure, he may not want everyone at the setting to know that he has an 
IPS Specialist and would understandably feel panicked to see you walk in the door without notice. 
(Some consumers have referred to this practice as “drive byes.”)
 Do not mislead employers. If you tell employers that you work for “Career Opportunities Un-
limited” and the employer later finds out that you work for a project that is helping people who have 
psychosis, the employer may feel that you are not trustworthy. Remember that employers are also 
your customers. If a consumer does not want you to make any references to mental health, consider 
whether it will be possible to interact with the employer at a more general level about a consumer 
without misleading the employer. In some cases, you may need to suggest to the consumer that 
you work to help them find a job from behind the scenes.
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IV.  Educational Supports Prior to Beginning an Educational Program

 There are different ways that the IPS Specialist can assist consumers with educational activities. 
If the consumer is not comfortable with disclosure to the educational institution, the IPS Specialist can
provide supports such as those listed below:
1. Assessment of the consumer’s education history to identify strengths, possible supports, the impact of 

psychosis upon education, and areas in which the consumer is not a strong student. With permission, 
the IPS Specialist can help to locate transcripts and review grades with the consumer; this information 
can be helpful in formulating a short-term educational plan. For example, if the consumer has failed 
a course at school, part of the short-term educational plan might be to determine how to retake the 
course and improve the grade so that the failing grade is removed from the record.

2. Assessment of the consumer’s current goals.
 The consumer’s educational plan may have changed as a result of experiencing an FEP. It  may be 

useful to discuss opportunities in the same field of interest that require different levels of education. 
Often an individual can pursue a very satisfying career in the same general field, even if the 
psychotic disorder makes his/her achievement level somewhat lower was expected before the onset 
of the disorder.

3· Identification of educational options, including helping the consumer to research different educational 
options and to think about the possible benefits and disadvantages of various options. Visits to 
schools, including meetings with advisors in departments relating to the consumer’s interests.

4· Assistance in building good study skills and developing study schedules. This is especially 
important if the consumer has the goal of combining both school and work, requiring school and 
work schedules to be coordinated and time for studying to be built into the plan.

5. Assistance with school applications.
6. Assistance with financial aid applications.
7. Assistance with course selection. The initial return to school is more likely to be successful if 

the consumer does not immediately enroll in multiple difficult courses. Thus, trying a part-time 
schedule of courses,  attempting easier courses initially, and then building  toward more difficult 
courses is often helpful.

 If  the consumer has allowed some level of disclosure to educational institutions, the IPS Specialist 
can do the following:

1. Establish a link with the office for disabled students (with consumer permission) at the start of the 
school term. Determine available resources for the individual. Communicate the student’s current 
needs and potential needs, and then help the office staff develop a plan with the student.

2. Talk with course instructors if this will be helpful (with consumer permission). The IPS Specialist 
can educate instructors about IPS supports and also learn about the professor’s/teacher’s previous 
experiences working with students with disabilities.

V.  Continued Support in Educational or Work Settings

 Once a school program has been secured, the IPS Specialist will continue to actively assist 
the consumer. The following are strategies that IPS Specialists can use to help consumer’s succeed 
at school:

1. Practical assistance. There are many ways the IPS Specialist can provide practical assistance to 
the consumer in an effort to make educational or work experiences successful. These include 
providing help with transportation, finding a classroom, buying books and other school 
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supplies, making plans so that the consumer will have money for the cafeteria, talking about 
where to hang out between classes, etc.

2. Planning ahead. The goal is to anticipate poten tial problems or challenges and develop plans to cope 
with those successfully. For example, if a consumer has had difficulty with test anxiety in the past, 
the team could help the consumer practice relaxation techniques in advance. Or, if the consumer 
doesn’t like to ask questions in class, the IPS Specialist and consumer can discuss visiting the 
professor or teacher during office hours. Role-playing the process of asking or answering questions in 
class is also often useful. Other examples of ways to plan ahead would be to review the consumer’s 
school schedule and make sure he/she understands it, plan a schedule for studying and completing 
assignments, provide assistance with study habits for both completing general work and for studying 
for exams, and offer information about effective test preparation and test taking strategies.

3. Advocacy. With the consumer’s permission, the IPS Specialist can continue to interact with school 
personnel in order to determine the student’s progress and to identify problems in the early stages. If 
school problems occur, the IPS Specialist can advocate for the consumer and ensure that resources 
are provided. For example, if a consumer is allowed to take a test in a separate area to reduce 
distraction, the IPS Specialist can make sure this accommodation is being provided and intervene 
if it is not. Often it is possible to obtain extra time to complete pa pers or other assignments, if the 
consumer has allowed disclosure and works with the Disabled Student Services office.

4. Minimizing academic problems. If a consumer is doing poorly in a class, the IPS Specialist can help 
the consumer think about when to drop the class and how and when to retake it. When classes 
must be dropped, the IPS Specialist and team should view this as a positive learning experience. 
They can talk to the consumer about things that went well, and strategies that may help the 
consumer succeed in future classes.

 Nuechterlein et al. (2oo8) review several additional tasks that the IPS Specialist can complete in 
cases in which the consumer has agree to allow full disclosure about his/her psychiatric condition  
to a course instructor. These include educating an instructor about: (1) the need to balance structure 
and flexibility to accommodate a consumer’s needs; (2) providing feedback that is informative 
but not harsh or critical; (3) symptoms of the psychiatric condition and coping strategies that the 
consumer may use to feel comfortable in class; (4) identifying side effects of medication, such as 
muscle stiffness, motor slowing, or restlessness. Providing information on these topics can help an 
instructor under stand a consumer’s unique needs and allow him/her to develop strategies to accom-
modate them.

5. Assistance with social functioning. Many individuals with psychosis have difficulty with social 
interaction. The IPS Specialist can enlist the help of the Skills Trainer and have the consumer com-
plete Social Skills Training (SST; see the Social Skills Training Manual for a complete description 
of SST). Work with the Skills Trainer on SST can help the consumer prepare for situations such as 
making small talk with other students, sharing ideas while working on a group project, responding 
to students who invite the consumer to go drinking with them, asking questions in class, etc. SST can 
should focus not on hypothetical situations, but on issues that are important to the consumer in his 
or her cur  rent education. Practicing specific interactions that are of immediate concern to consum-
ers can often help them to handle these situations when they arise again.
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VI.  Additional Strategies to Help with Work and School

 Services should include frequent reviews of the school (and work) plans. As stated earlier, 
short  term goals are sometimes advantageous to get the IPS process started, but goals can change over 
time as the consumer changes in terms of treatment, symptoms, and functioning. With these changes 
may come a revision of goals, for example, more courses, a job in addition to school, or a change in 
focus from school to work. Revisions to the plan may be more frequent in the beginning and de  crease 
over time as the consumer becomes more independent and committed to the educational or work plan.

 A second issue involves fitting in treatment around school and work schedules. As the 
consumer be  comes more successful at school or work, it will be more difficult to attend treatment 
appointments. Some consumers may use success at work or school as an indicator that treatment is 
no longer needed. As the school or work schedule is being developed, the IPS Specialist  can help by 
identifying scheduling conflicts and work with treatment providers  to make changes to the treatment 
schedule. The treatment team can help the consumer identify ways in which treatment is helping him 
achieve his goals (e.g., school, work, social relationships). As the consumer becomes more successful 
and has longer periods without psychotic symptoms, a belief that they no longer need medication or 
other treatment often begins to develop. It is important for the IPS Specialist to detect this tendency 
early and to discuss it directly with the consumer and the team. Continued success at school or work 
is dependent on achieving a balance between energetic involvement in school or work and engagement 
in continued psychiatric treatment.

 A third issue involves working on IPS supported employment issues with family members. 
Family members are particularly relevant in first-episode programs because consumers who are 
adolescents or young adults may be financially dependent upon their families, may live with family 
members, and are likely to be closely involved with their families in other ways. Family members 
may worry about the stress of school or work if the consumer hasn’t been engaged in these activities 
for a while. The IPS Specialist must ask each consumer whom she would like to involve in the IPS 
plan and then must reach out to those individuals and set up a meeting with the consumer present. 
Family members can provide valuable information about previous attempts at work or school, the best 
time of day for the consumer, etc. They can also provide encouragement for the consumer to persist 
at education  al/employment goals by pointing out accomplishments along the way. They may also be 
able to help the consumer with things like finding a quiet place to study. However, the family should 
not be asked to nag a consumer to show up for appointments or go to class. If family members are not 
comfortable with the education/employment plan, the IPS Specialist should ask questions and try to 
understand their concerns. Ultimately, the specialist will follow the wishes of the consumer, but the 
plan is much more likely to be successful if the consumer and family have agreed to work together 
with the specialist to support the plan. The IPS Specialist may ask to meet with the family throughout 
the process in order to provide support and help think of solutions to issues that arise along the way. 
An exception to this is if the consumer has a legal guardian or if the consumer is not yet 18 years old. 
In these cases, the IPS Specialist must follow the wishes of the legal guardian. The provision of 
information in these cases is regulated by the wishes of the parent or legal guardian, but can still be 
negotiated in such a way that the consumer feels that their best interests are being fully considered.
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1. Career Profile

Revised from the Dartmouth IPS Vocational Profile; http://dms.dartmouth.edu/dsec/resources/tools/forms/
profile.doc
This form is to be completed by the IPS Specialist during the first few weeks of meeting with a new consumer. 
Sources of information include the consumer, the mental health treatment team, and with permission, family 
members, previous employers and previous educators.
The profile should be updated periodically as treatment progresses to add new job and educational activities.

__________________________________________________________________________  
Participant Name/ID 

_____________________________________________________________
Date form completed

Work Goal

What is your dream job? What kind of work have you always wanted to do?

What are your long-term career goals?

If you are interested in work now, what type of job do you think you would like to have now?

What other thoughts do you have about work?
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Work Experience

Most recent job:
Job title: 

Employer: 

Job duties:

Start Date: End Date:

How many hours 
per week:
What did you like 
about job?
What did you 
dislike?
Reason for 
leaving job?
Other info 
about job:

Next most recent job:

Job title: 

Employer: 

Job duties:

Start Date: End Date:

How many hours 
per week:
What did you like 
about job?
What did you 
dislike?
Reason for 
leaving job?
Other info 
about job:
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Next most recent job:

Job title: 

Employer: 

Job duties:

Start Date: End Date:

How many hours 
per week:
What did you like 
about job?
What did you 
dislike?
Reason for 
leaving job?
Other info 
about job:

Next most recent job:

Job title: 

Employer: 

Job duties:

Start Date: End Date:

How many hours 
per week:
What did you like 
about job?
What did you 
dislike?
Reason for 
leaving job?
Other info 
about job:
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Education Goal

Are you interested in pursuing education or vocational training?

When did you last attend school? What school was it?

How did you do in school?

Were you in any special classes (honors classes or classes to help you learn better)?

Were you ever enrolled in vocational training classes?

What kinds of things would you like to study in school when you return?

What other thoughts do you have about school and education?
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School and Vocational Training Experience

Most recent school attended:

School grade: 

School name: 

Classes:

Did you graduate? With what type of degree/certificate?

What did you like/dislike
about this school?:
What did you like/dislike 
about this school?:
What did you 
dislike?
Other info about school (e.g., grades, why did you leave this school?  
Did you have friends at the school?):?

Next most recent school attended:

School grade: 

School name: 

Classes:

Did you graduate? With what type of degree/certificate?

What did you like/dislike
about this school?:
What did you like/dislike 
about this school?:
What did you 
dislike?
Other info about school (e.g., grades, why did you leave this school?  
Did you have friends at the school?):?
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Next most recent school attended:

School grade: 

School name: 

Classes:

Did you graduate? With what type of degree/certificate?

What did you like/dislike
about this school?:
What did you like/dislike 
about this school?:
What did you 
dislike?
Other info about school (e.g., grades, why did you leave this school?  
Did you have friends at the school?):?

Next most recent school attended:

School grade: 

School name: 

Classes:

Did you graduate? With what type of degree/certificate?

What did you like/dislike
about this school?:
What did you like/dislike 
about this school?:
What did you 
dislike?
Other info about school (e.g., grades, why did you leave this school?  
Did you have friends at the school?):?

chool?
What did you dislike?
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Military Experience

Do you have any experience in the military? (If no, skip to next section)

What did you do in the military? Did you receive any training?

What years were you in the military?

Do you remember what type of discharge your received?
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Getting Ready to Return to School or Get a Job

What would be hard about returning to school/getting a job?

Is there anything that worries you about going back to work or school?

How have you found jobs in the past?

How do you get along with other people?
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Physical Health

How is your physical health? Do you have any health problems?

Do you have any problems with standing for long periods? Sitting? Climbing stairs? Lifting?

How is your endurance? How many hours could you work or attend classes each day? Each week?



28

Maryland Early Intervention Program
Supported Employment and Education Manual

Supports

With whom do you live?

Who do you spend time with? How often do you see or talk to them?

Who would you like to involve in your employment plan?

Who would you like to help provide supports as you go back to work or school?

Do you know people who are working?

Could those people help you with networking (if you are interested in a job)?
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Work Skills

How have you found jobs in the past?

What work skills have you learned from other jobs?

Interests

What hobbies or interests do you have?

What is a typical day like for you? What is your schedule?

When do you get up each day? What is the best part of the day for you?
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Benefits

What is your current source(s) of income?

Have you applied for any type of benefits such as social security? Housing benefits?

Substance Use

How much alcohol do you drink?

How often?

Is there a particular time of day?

What drugs do you, or have you, used?

Do you still use those drugs? How often?
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Criminal Record

Have you ever been arrested?

If so, what were the circumstances?

Have you ever been convicted of a crime?

Type of conviction,
(e.g., breaking and entering, assault, etc.)

Year Misdemeanor, felony or unsure

Circumstances of the conviction (what happened):

Type of conviction,
(e.g., breaking and entering, assault, etc.)

Year Misdemeanor, felony or unsure

Circumstances of the conviction (what happened):
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Type of conviction,
(e.g., breaking and entering, assault, etc.)

Year Misdemeanor, felony or unsure

Circumstances of the conviction (what happened):

Type of conviction,
(e.g., breaking and entering, assault, etc.)

Year Misdemeanor, felony or unsure

Circumstances of the conviction (what happened):

Type of conviction,
(e.g., breaking and entering, assault, etc.)

Year Misdemeanor, felony or unsure

Circumstances of the conviction (what happened):

Have you ever obtained a copy of your legal record?
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Information from Family Members:

(For example, work history, education history, strengths, how the consumer relates to others, sleep 
schedule)
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Information from others
(previous employers, teachers or school advisors):

(For example, how the consumer performed in those settings, strengths, problems, how the consumer 
got along with others, followed instructions)
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Information from the Treatment Team:

(For example, current symptoms, coping strategies, information about substance use, medication 
side effects)

IPS Specialist signature/Date
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2. Job Start Report (Career Profile Update)

Consumer:    

IPS Specialist:    

Case Manager:    

VR Counselor:    

First date of work:    

Job Title:    

Duties:    

Rate of pay:    

Benefits:    

 Union position:  □ Yes   □ No

Hours per week:    

 Disclosure:  □ Yes. Consumer has agreed to employer contact and has signed a release

□ No. Consumer does not want employer contact

Name of business:    

Address:    

Name of
supervisor:    

__________________________________________________________________  
Staff signature and credentials  Date
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3. Job End Report (Career Profile Update)

 Job Start Date: _________________________  Job End Date:   _____________________________
 
 Job Duties
 (if changed since
 start date): ___________________________________________________________________

 Work hours
 (include any
 changes):  _______________________________________________________________

 Reason for 
 job end 
 (e.g., quit,
 fired, etc.): ____________________________________________________________________

 Consumer’s
 perspective
 regarding job end:  __________________________________________________________________

 Staff comments
 regarding job end: ___________________________________________________________________
 
 Employer
 comments:  __________________________________________________________________

 Type of support
 provided ___________________________________________________________________

 Type of supervision
 at work site:   _______________________________________________________________
 
 Does Consumer 
 wish to look for 
 another job/
 what kind?: ____________________________________________________________________

 Consumer’s 
 preferences 
 regarding 
 disclosure on
 next job:  _______________________________________________________________

  ___________________________________________________________________
                                                Staff signature and credentials                                             Date
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4. Plan For Approaching Employers

Dartmouth Psychiatric Research Center, 2008 (http://dms.dartmouth.edu/dsec/resources/tools/forms/

disclosure_worksheet.doc)

Some people who use supported employment services ask their IPS Specialist to talk to employers on 
their behalf. For instance, if a consumer was interested in factory jobs, the IPS Specialist might go 
out to meet some managers of factories to learn more about their jobs and to talk about the reasons 
that the consumer would be a good worker. When IPS Specialists talk to employers, they usually tell 
the employer that they work for an employment program at a mental health program. Sometimes this 
strategy helps people find work a little more quickly or helps people find a very specific type of job. 
Further, if a consumer gets hired, the IPS Specialist can help talk to the employer if there is ever a 
problem.

Other people who use supported employment services do not give the IPS Specialist permission to 
talk to employers on their behalf. Instead they may ask for help with job leads, filling out applications, 
practicing interviewing skills or other things that can help them find a job. People use this strategy when 
they don’t want employers to know they are working with a supported employment program. Many 
people find that they are successful with jobs by using this approach.

Either option is fine. You should pick the strategy that feels most comfortable to you. It’s also ok to 
change your mind at any time during the job search or after you are hired.

It’s important for you and your IPS Specialist to talk about the possible pros and cons introducing the 
IPS Specialist to employers. The reasons that some people would not want to use this approach include:

Some people are fearful that employers won’t hire them if their disability is known. It’s true that 
there is stigma about mental illness and that some employers probably do discriminate. It’s also 
true that some employers are interested in working with programs like supported employment.

Some people don’t mind if their supervisor knows they are working with a program, but they 
wouldn’t want their co-workers to find out. The IPS Specialist could ask your supervisor to 
keep this information confidential, but there aren’t any guarantees that the information won’t 
slip out.

Some people say that they don’t want to use disclosure because they are working on recov-
ery and want to take on more responsibility, such as dealing with a supervisor, themselves.

Some people just don’t feel that this type of help is necessary. They feel pretty sure that they 
can be successful with a job without the IPS Specialist talking to employers.
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The reasons that a consumer might want the IPS Specialist to talk to employers could include:

To get extra help with a job search. IPS Specialists can talk to employers about the reasons that 
you would be a good employee, can find out more about the available jobs and can try to set up 
interviews with employers.

To get extra feedback about your work performance. Some employers don’t give their 
employees much feedback about their work performance. Extra feedback can help a worker 
improve his or her performance and succeed at work.

To ask the boss for help with a job problem. For example, if you took a job and then found out 
that the hours were too much for you, your IPS Specialist could ask the employer to decrease 
your hours. The employer might say no, but there is a possibility that the employer would agree. 
Your IPS Specialist can give you other examples.

You probably have your own consumeral feelings about disclosure. Try working on the table 
below with your IPS Specialist.

Possible Advantages of Disclosure Possible Disadvantages of Disclosure
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When IPS Specialists talk to employers, it is usually possible for them to keep some things private. 
For example, some people don’t want their IPS Specialist to share information like diagnosis or 
medications. Talk this over with your IPS Specialist and write down the things that you wouldn’t 
want the Specialist to share with an employer.

If you think that you might want your IPS Specialist to speak with employers, the two of you 
should discuss what he or she might say. For example, if a consumer thought he might be anx-
ious at first, the
IPS Specialist could say, “He might have a little difficulty with concentration at first because he is 
anxious about doing a good job. However, after a couple of weeks, I’m sure that he will be accus-
tomed to the job and his concentration will be fine.” You and your IPS Specialist should stop here 
and talk about some of the things that he or she might say to employers.

For now, what is your preference about approaching employers?

□ I don’t want my IPS Specialist to talk to employers.

□ I am not sure right now and I would like some more time to think about this and receive some 
more information.

□ I don’t want my IPS Specialist to share information about me with  employers. However, if my 
IPS Specialist is talking to an employer who has the type of jobs that I like and s/he hears about a 
good job lead, I’d like to hear about that. Maybe I’ll decide to disclose for that employer.

□ It’s fine with me if my IPS Specialist talks to employers on my behalf.

___________________________________________________________
Consumer signature                                                   Date

 

___________________________________________________________
IPS Specialist                                                   Date
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5. Plan for Receiving Assistance with School

Adapted from the Dartmouth PRC “Plan for Approaching Employers”

Some people who use supported education services ask their IPS Specialist to talk to people at the 
school on their behalf. For instance, they might ask an IPS Specialist to talk to a teacher or professor 
about an accommodation or they may ask the IPS Specialist to help them sign up for services offered 
by disabled student services. When IPS Specialists talk to someone at the school, they generally say 
that they work for a supported education program that helps people who have had some mental health 
issues.

People who sign up for disabled student services do not have to use those services. Many people 
report that they signed up just in case they needed help in the future. For example, tutoring, test taking 
services, note takers or academic advising.

Do you have any concerns about your IPS Specialist speaking to people at your school? If so, what are 
those concerns?

What do you think the advantages would be to having your IPS Specialist speak to people at your 
school?

When IPS Specialists talk to teachers or staff at disabled student services, it is usually possible for 
them to keep some things private. For example, some people don’t want their IPS Specialist to share 
information like diagnosis or medications. Talk this over with your IPS Specialist and write down the 
things that you wouldn’t want the Specialist to share.
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For now, what is your preference about whether or not your IPS Specialist should speak to anyone at 
the school?

□ I don’t want my IPS Specialist to talk to anyone at my school.

□ I am not sure right now and I would like some more time to think about this.

□ I’d like to find out more about my school’s policies regarding students with disabilities. If I signed 
up for services for disabled students, who would know about it? What would they want to know 
about me?

□ It would be ok if my IPS Specialist would help me sign up for services for disabled students.

□ It’s fine with me if my IPS Specialist talks to teachers or professors on my behalf.

_____________________________________________________________
Consumer signature                                          Date

_____________________________________________________________
IPS Specialist                                          Date
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6. Transitioning from Early Intervention Program IPS Services 

As the Early Intervention program provides time-limited services that last up to two years, IPS 

specialists should be a part of the Team’s approach to working with consumers and family members 

about what transition means and how to negotiate this transition successfully. Consistent with the critical 

time intervention approach, the IPS specialist should be mindful from the start about the need to assist 

consumers in building natural supports, and should start talking specifically about transition three to four 

months prior to the expected transition date.

As IPS specialists begin to think about helping consumers transition from the Maryland Early 

Intervention Program, a few key points that should be considered.

 • Is the consumer transitioning out of the Early Intervention program while currently working or in 

an education program?

 • What services have been helpful in supporting the vocational and/or educational activities? 

 • What if any supports will be needed once there has been a full transition?   

 • What natural supports are available or already in place, and how can those supports help with the 

transition? 

 The IPS specialist spends time learning from consumers what supports they feel have been 

most helpful in maintaining employment.  Visiting consumers on the job and meeting regularly with 

consumers’ supervisors may be just the right amount of support for one person, but not enough, or too 

much for the next.  It is important that a transition plan is customized for each consumer.  The entire Early 

Intervention team, the consumer, and the consumer’s family members should be part of the transition 

plan when appropriate.   Further, if the employer has received supports from the IPS specialist, someone 

should talk to the employer about the transition plan.

 The plan addresses continuity of support.  The IPS specialist and the consumer will need to 

research different options in order to make the best decisions about what will be put on the transition plan 

to help the consumer remain successful.   The examples below identify the type s of questions to consider.

 • Does the company that the consumer works for have an Employee Assistance Program (EAP)? If 

so, what does that EAP offer in terms of individual support to employees with disabilities?
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 • If necessary, who will continue to visit the consumer regularly to discuss work related concerns 

whether positive or challenging?

 • What problems has the worker/student had related to the job or school?  Can the transition plan 

be formed to anticipate problems and include supports related to those?  What strengths does the 

worker/student possess that can aid the transition?

 • Who will communicate with the employer or supervisor when needed?  

 • Who will assist the consumer if he wants a promotion, or to look for a different job?

 • Does the school or university that the consumer attends have an Office of Disabilities for 

students, and how does that office assist students?

 • What is the financial aid status and what resource is already assisting?

 • If accommodations are needed how will the consumer access or request them?    

 Each consumer will receive individualized transition planning, so it’s best to discuss needs in a 

thoroughly detailed manner, ensuring to expand on the samples above where necessary. 

Referring a consumer to a local supported employment program or even the Vocational Rehabilitation 

agency at transition may be necessary.  If a Vocational Rehabilitation referral will be made, this process 

should begin at least a couple of months before the actual transition.  This too will go on the transition 

plan.  Sometimes natural supports and family members are enough to help a consumers obtain or maintain 

success.   Again, that will be considered when discussing how the consumer can move forward with their 

education and vocational goals.

 For consumers working with the IPS specialist, but not employed or in an education program at 

the time of transition the concept is the same.  

 • Determine the level of support that has been helpful thus far.

 • Identify community programs or resources where the consumer can be referred.  

 • The IPS specialist will contact programs to find out exactly what services are offered and what 

the eligibility criteria is. 

 • When appropriate make a referral.  
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 It is also important for the Early Intervention team to have similar discussion about next steps 

with consumers who are not working with the IPS specialist on vocational or educational activities.  

Although someone may not have been participating in such activities while in the Early Intervention 

program, it does not mean that an interest isn’t there; it just hasn’t been expressed yet.  Providing resource 

information to those consumers may prove to be very important.  

 • Provide those consumers with the location and phone number to the local Vocational 

Rehabilitation agency, or a supported employment program in their community.  

 • The IPS specialist should develop a running list of those resources to make it easier to quickly 

reference the agencies and programs.   

 When developing the plan, consider the following items.

 • Write out transition plans with consumers and family members.

 • Encourage family members and consumers to keep a copy of the plan, which will help keep the 

consumer on track.  

 • Include names, location, and phone numbers of resources that will continue the vocational/

educational services for the consumers.  

 • For working consumers the plan should clearly identify who will provide the job supports and 

what natural supports will be utilized.  

 • The same concept would apply for those who are in education programs.

 If a consumer receives SSI or SSDI, it should also be noted that the impact of earned income 

upon government assistance such as SSI and SSDI can be triggered by the amount of time an individual 

is working.  In such cases, although everything might be going great on the job, a consumer might require 

assistance around managing their entitlements and so it can be necessary to build in longer transition 

points when planning. 

 • The IPS specialist should provide consumers and family members with information from the 

Social Security Administration about entitlements and how income can affect those entitlements. 

If possible, provide the consumer with a copy of the red book or instruct them about how to 

obtain it.
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 • The IPS specialist should have contact information regarding Work Incentive Planning Assistance 

(WIPA), or contact information for the local Community Work Incentive Coordinator (CWIC) 

available to place on the transition plan.

Plan Development

What does it take to develop a plan with consumers?  Plan development requires partnership, 

respect for consumers’ choices, and realistic steps.  This is where the opportunity to use the Shared 

Decision Making (SDM) approach can really make a difference in how someone can re-enter or maintain 

school and/or employment while experiencing first episode of psychosis.

What is the plan?  The plan is a tool that guides both the consumer and the Individual Placement 

and Support (IPS) specialist activities and responsibilities, allowing structure and organization.  Working 

from a plan can aid in time management as it prevents IPS specialists from spending time on tasks that 

may not truly benefit the person’s goals.  It is the map that will lead the consumer towards his education 

and/or vocational rehabilitation.  For example, someone may say that he would like to go back to work for 

a previous employer. The first step in writing out the plan is to write the person’s goals on the plan in his 

own words.

What are your long-term career goals?

“I really want my job back at the Bank.”

 The next question can be answered by the SDM team.  What might need to be done in order to 

get the job at the bank back?  The team could talk about options.  For example, they might decide to help 

the person find out if he is eligible for rehire and the steps needed to begin the rehiring process.  Some-

one from the team (often the IPS specialist) would present these ideas to the consumer for his approval.  

Together the consumer and specialist would outline and refine the steps to helping the person become 

rehired.  For example, the IPS specialist could ask the consumer a series of questions which will be high-

lighted on the plan.

What do you want to accomplish in the next six months?

“Determine if I’m eligible to be rehired.  If eligible, then I would like to find out what the process 

is, and follow through with rehiring steps.”  
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 Next the IPS specialist and the consumer will talk about which steps the consumer is able to 

complete on his own, and which steps he feels he needs help to accomplish. The consumer and IPS 

specialist might decide that the IPS specialist will contact Human Resources at the bank on behalf of the 

consumer to discuss eligibility for rehire and the process. 

Step one:  “Determine if I’m eligible for rehire and what the rehiring process is.” 

What will you do to complete this step (and how often)?

“I will work with the IPS specialist at least once a week in order to get in touch with the bank 

personnel to determine if I can go back to the bank.  I will provide the IPS specialist with the 

Human Resource representative’s name and contact information.”

What will your IPS Specialist do to complete this step (and how often)?

“The IPS specialist will contact bank personnel on my behalf to discuss rehiring eligibility and 

find out what the rehiring process is.  The IPS specialist will explain to me what I will need to do 

to start the rehiring process.”

When would you like to accomplish this step?

“Within the next four months.”

Step two:  Complete the process for rehire.

What will you do to complete this step (and how often)?

“I will complete any paper work that is necessary to be rehired, and participate in any meetings 

and or interiviews that I’m asked to attend.  I will also participate in any retraining classes 

necessary.”

What will your IPS Specialist do to complete this step (and how often)?

“The IPS specialist will work with me to complete the paperwork, review interviewing skills with 

me, and assist me with negotiating a part-time schedule.”
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 When would you like to accomplish this step?

“Within the next four months.”

 Notice that the time frame is not six months; that is because it is the consumer’s choice as to how 

long he wants to take to complete a task.  In this case he chose four months.  It may actually take less time 

than that, and if so then once the goal is obtained then a new plan will be developed.  Sometimes it may 

be necessary to plan very short-term goals over a period of time in order to be in a position to pursue a 

long-term goal.  

 Other items that can be addressed on a plan include the following: whether or not a consumer 

will disclose her disability, how a person would disclose her disability, whether the person will request 

accommodations at school or work, and who would negotiate the accommodations with the educational 

institution or employer.  Some people may not want the IPS specialist to be involved with employers or 

school representatives.  It is still important to develop plans with those consumers so that the IPS special-

ist can be clear on what level of support she will provide, as well as the type of support that the consumer 

prefers.

 There may also be times when the plan will identify what other team members will do to support 

the goal.  For example, a plan could outline how a therapist would offer coping skills for managing symp-

toms on the job. 

 All elements of the plan should be in keeping with the consumer’s preferences.  If the person is 

not completely comfortable with the plan once it has been developed and reviewed, it’s okay to revise 

respective areas to better fit the consumer’s preferences.  Plans can be changed or revised as often as nec-

essary.  Further, consumers should always be given a copy of the plan.

 Consumers’ plans should be individualized and customized for the consumer of whom the plan 

is written.  If the names were removed from the IPS plans, the IPS specialist and team should still be able 

to identify which plan belongs to which consumer.  Individualized plans help to ensure that services are 

thoughtful and follow the preferences of each consumer in the program.
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7. EARLY INTERVENTION TEAM IPS SUPERVISION LOG   
Date of Supervision:_____________________________________
I. NEW CLIENTS (since last supervision)
Client Name Date of 1st 

contact*
PLAN 

1. 

2. 

ETC. 

*1st face to face contact with employer or with education personnel by IPS worker or client

II. CONTINUING CLIENTS 
Client Name Status* UPDATE AND PLAN
1.

2.

3.

4.

5.

6.

7. 

8.
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9.

10. and etc

*For status, W if working; S if in school; L if still looking; H if in hospital.

III.  OUTCOMES

A. Total # of clients: _________

B. # working  _________

C.  # in school  _________

D.  What percentage of IPS worker’s time in the last two weeks was focused on employment and  

 education activities? _______%

E.  Did team leader or state trainer accompany IPS out in the field for job development and/or  

 additionally as needed for other areas needing support in the last two weeks?  

If yes, please list date: _________________________________________________

F.  What percentage of IPS worker’s time in the last two weeks was spent in the community?  
 ____________%

IV. QUARTERLY GOAL SETTING AND MONTHLY REVIEWS
Quarterly Goals: Complete during first supervision in January, April, July and October
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1. # of people in work or school during past 
month: ______

What are your goals for this quarter (concrete 
goals such as increasing the number of people 
in work or school by X; making Y more em-
ployer contacts, etc.)?

Strategies to reach goal:

Monthly review: Completed during first supervision in February, March, May, June, August, 
September, November, and December 

Progress towards reaching goals: Any changes in strategies?

Signature of IPS worker  ______________________________________________

Signature of Supervisor:  ______________________________________________
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8. Addendum to IPS Supported Employment and Education in FEP Manual for  

Early Intervention Program

The core IPS manual and FEP addendum provide information and strategies for meeting the 

goals of IPS among young people experiencing the early years of psychotic illness. The core IPS manual 

can be obtained from Dartmouth (Swanson, S.J, Becker, D.R., Drake, R.E., & Merrens, M.R.  Supported 

Employment:  A Practical Guide for Practitioners and Supervisors.   Lebanon, NH: Dartmouth Psychiatric 

Research Center, 2008).  An additional useful volume that provides a focused discussion of supervision is 

also available (Swanson, S.J. & Becker, D.R.  Supported employment: applying the individual placement 

and support (IPS) model to help clients compete in the workforce.  Minnesota: Hazelden, 2011.) The 

FEP addendum was created specifically for the Maryland Early Intervention program and to facilitate 

implementing IPS for young adults who have recently been diagnosed with psychotic illnesses.  The set 

of guiding principles of IPS, part of this addendum, also provide a roadmap for how the IPS specialist 

spends time and works with consumers. 

Implementing IPS successfully also requires knowledge of the IPS fidelity criteria.  The fidelity criteria 

incorporate model principles and reveal how the IPS creators have operationalized model implementation.  

Programs seeking to implement IPS must review the standard Supported Employment Fidelity Scale 

(http://www.dartmouth.edu/~ips/page19/page21/files/se-fidelity-scale002c-2008.pdf). The fidelity 

criteria adopted by the Maryland Early Intervention Pprogram are not identical to the standard Supported 

Employment Fidelity Scale because of the requirement to have tools that require limited reviewer time 

and expertise. This addendum reviews the IPS fidelity criteria adapted for Maryland Early Intervention 

Program. 

 A. Exclusive staff focus on employment and education

 The work of the IPS specialist focuses on employment and education and does not get diverted to 

other aspects of treatment, as important as those other aspects of treatment might be. The team leader and 

IPS supervisors are responsible for ensuring the proper focus of the IPS specialist; this will be reviewed 

and documented in the biweekly supervision. Additional information about supervision is discussed in the 

paragraph below. 
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 B. Intensive outcome-based supervision

 Obtaining desired work and educational outcomes within IPS requires that the IPS specialist 

receive intensive outcome-based supervision. Such supervision permits tracking of outcomes, facilitates 

creative and timely problem-solving, and keeps the service focused on its goals. Within larger systems of 

care, this supervision would be provided by an IPS supervisor and might include several IPS specialists. A 

state trainer is also sometimes available and responsible for providing supervision. Within FEP programs 

like the Maryland Early Intervention Program, access to IPS supervisors might be limited. In this case, 

the Team Leader must conduct biweekly (every other week) supervision to review client situations and 

identify new strategies and ideas to help clients in their work and education lives. The Team Leader or IPS 

supervisor/state trainer (if available) reviews employer contact logs with the IPS specialist at least twice 

a month and helps the IPS specialist think of plans to follow up with employers and teachers/instructors.  

Optimally, the team leader or IPS supervisor/state trainer accompany IPS specialist in the field quarterly 

for job development and additionally as needed for other areas needing support.  The supervisor and IPS 

specialist together review client outcomes, set programmatic goals for overall rates of employment and 

participation in education. See IPS Supervision Form (Team Leader or IPS Supervisor) which should be 

used as a guide to document supervision. 

 C. Zero exclusion criteria

 The IPS model requires that all interested clients have access to IPS regardless of readiness 

factors, substance abuse, symptoms, history of violent behavior, cognitive impairments, treatment non-

adherence, and personal presentation.  Although it is not entirely certain what proportion of a panel of 

consumers receiving FEP services from the Maryland Early Intervention Program choose to receive 

IPS services, our experience to date suggests a benchmark of approximately 60%. Several people have 

chosen not to utilize IPS because they already have jobs or are in school, and others are in the process 

of engaging with the team. Therefore, one strategy to assess the zero exclusion policy will be to assess 

the overall rate of IPS participation in biweekly supervision. This rate should be tracked as part of the 

supervision process. In addition, the potential lag between a referral to IPS (reflected on the first page 

of the career profile) and the first meeting with the IPS specialist should be minimal, reflecting zero 



59

Maryland Early Intervention Program
Supported Employment and Education Manual

exclusion. Another aspect to zero exclusion is that full access to IPS must continue after enrollment in 

IPS.  IPS specialists offer to help with planning for another job/academic setting when client discontinues 

a job/academic placement, regardless of reason for ending or the number of prior terminations. As above, 

supervision will include consideration of forward movement after the termination of a job or educational 

opportunity. Review of IPS visit logs should reflect visits between IPS specialists after job or education 

terminations.

 D. Competitive jobs and mainstream education pursued

 The IPS model requires that IPS specialists help clients pursue permanent competitive jobs and 

academic opportunities in mainstream, integrated educational settings.  Acceptable jobs do include sea-

sonal jobs and temporary jobs that are part of the community’s regular labor market. Importantly, this 

criterion underscores that IPS does not pursue noncompetitive jobs, volunteer work, and sheltered work 

or education. An exception might be when a person wants employment at a nonprofit that typically hires 

people who have been volunteers.  For example, a person who wanted to work at an HIV Aids Clinic 

might learn that most nonprofessional staff are hired from the clinic’s volunteer pool, and decide to volun-

teer in hopes of being hired.  Internships are not considered to be part of the Maryland EIP IPS program 

unless the business has an established internship program and the internship process is competitive.  The 

extent to which this criterion is met can be evaluated by reviewing the job/education start and stop forms, 

and should also be reviewed in supervision.

 E. Rapid Search for Jobs and Education

 Fidelity to IPS requires that IPS specialists do not engage in extensive evaluations or transitional 

activities. Rapid search for jobs and educational opportunities is a hallmark of IPS. Many clients expe-

riencing FEP may already have a job or be in school, and IPS specialists should work to support these 

choices if the client chooses. For clients who are not working and interested in work, the median time to 

first face-to-face employer contact by the client or the IPS specialist about a competitive job should be 

about 30 days after IPS program entry.  For clients interested in education, a visit to an academic program 

(literacy class, school, campus, etc.) by the client (accompanied by IPS specialist, if desired) or applica-

tion to a program should occurs within 30 days after IPS program entry. Data to ascertain whether rapid 
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searches are occurring can be found in several places including IPS visit logs and Employer and Educator 

Contact Logs. Rapid search should also be a focus of supervision. 

 F. Individualized job and educational search

 A critical component of IPS is that the IPS specialist does not try to steer clients from prefer-

ences for employment to education or vice versa.  Job and educational searches aimed at making a good 

job match based on clients’ preferences (relating to what each person enjoys and their personal goals) 

and needs (experience, ability, symptoms, health, etc.) rather than the job market (i.e., those jobs that are 

readily available), convenience, or ready-made for individuals with disabilities.  Searches are consis-

tent with client’s employment/education plan. In scoring the traditional Supported Employment Fidelity 

Scale, raters evaluate this model requirement in a number of ways including reading charts to see if the 

jobs applied for were related to the preferences in the career profile and looking at the job search plans 

to see if goals tend to be “Part-time job” or “job helping people, part time, afternoons.”  Clients are also 

interviewed to determine if the job obtained or jobs applied for were related to preferences.  Additional 

strategies employed are observing group supervision to see if IPS specialists are thinking about symptoms 

and work environments, or simply asking about preferences and interviewing mental health practitioners 

and VESID counselors to hear if they thought people were getting jobs that were a good match.  For the 

purposes of the Maryland Early Intervention Program, this will be evaluated by summarizing clients’ re-

sponses to the interview question, “In the past month, how much did your Early Intervention Team pay 

attention to your preferences regarding a job and or school?”

 G. Job development and exploring educational options:  Documented frequent contact with em-

ployers and educational institutions

 Successful implementation of IPS requires that the IPS specialist have frequent face-to-face con-

tacts with potential employers and with representatives of educational institutions. These contacts can be 

ascertained by tracking and counting contacts on the Employer Contact Logs and Educator Contact Logs.  

IPS specialists should have at least 4 face-to-face employer contacts per week on behalf of clients looking 

for work or to enter school.  
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 H. Individualized follow-along supports

The IPS specialist helps client problem solve work/school issues, based on a job/education support plan. 

The IPS specialist also assists the client to seek out and benefit from natural supports (e.g., tutoring ser-

vices, coworkers, family, etc.).  Support is based on client preferences, work/education history, needs, and 

demands of the work/school environment.  At client’s request, IPS specialist provides employer supports 

or intervenes at an academic institution (e.g., educational information, job accommodations).  The IPS 

specialist promotes career development, assisting clients in the pursuit of education and training, more 

desirable jobs and more preferred job duties.  In order to assess whether follow-along supports are being 

provided, chart reviews will determine if the IPS specialist has contact with clients during periods of 

employment and educational activity. This can be determined by using the IPS contact log and the job/

education start and stop forms (The education start/stop form is called the Educational Experience Form).  

Typically, job and education supports are provided on a long-term basis, for example, job supports are not 

terminated after 90 days but are provided, on average, for a year.

 I. Community-based services

A core IPS principle is that the IPS specialist must work in the community; at least 65% of IPS special-

ist’s time is in community settings (outside the mental health center), devoted to engagement, employer 

and educational institution contacts, providing follow-along support, etc. This can be evaluated by using 

the IPS worker log which tracks community and office work.

Forms Used to Support IPS

Employer Contact Logs

Job Start and Stop Forms

Educational Experience Form

IPS Supervision Form (Team Leader or IPS Supervisor)  

IPS Career Profile

IPS Visit Log

IPS Office/Community Log

Job search/education plan.
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9. IPS Supported Employment Practice Principles

1. Eligibility is based upon client choice.  No one is excluded because of prior work history, 

hospitalization history, substance use, symptoms, personal decisions about medications, personal 

appearance, missed appointments with mental health practitioners, or other factors.  Every person is 

encouraged to think about employment and all interested people are referred to the IPS program.

2. IPS supported employment services are closely integrated with mental health treatment 

services.  Employment specialists are assigned to one or two mental health teams from which they 

receive referrals.  The employment specialists meet weekly with team members to think of strategies 

to help people with their employment and education goals.  They have office space near or with the 

mental health treatment team and speak between meetings.

3. Competitive jobs are the goal.  These are jobs that anyone can apply for regardless of disability 

status.  IPS clients who are working earn the same wages as their co-workers (at least minimum 

wage) and are paid directly by their employers.  The jobs do not have artificial time limits arranged by 

the vocational program.  Jobs may be full or part time.

4. Employer contact begins rapidly after clients enter the program.  There are no requirements for 

vocational testing, work samples, employment groups or other pre-vocational activities.  Instead, the 

employment specialist and/or client have face-to-face contact with an employer within 30 days after 

the first IPS appointment.  

5. Employment specialists build relationships with employers based upon client job interests.  

Employment specialists meet face-to-face with employers over time to learn about their business 

needs and the positions in their business.  Each specialist makes at least six employer contacts each 

week with a person who has hiring responsibilities.

6. Job supports are continuous.  Individualized job supports are provided until jobs are stable or until 

clients no longer want supports from the IPS team.  Mental health practitioners (such as counselors or 
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case managers) continue to help with job supports when clients are no longer receiving supports from 

the IPS team.

7. Consumer preferences are honored.  Employment specialists and mental health practitioners 

provide help with work and school based upon client preferences for type of career, client strengths, 

preferences for supports, desires for specific work schedules, preferences about sharing disability 

information with employers, and so forth.

8. Benefits planning (work incentives planning) is offered to all clients who receive entitlements.  

Clients are offered personalized benefits planning before going back to work and when making 

decisions about changes in employment.  


